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ABSTRACTION 

The early childhood years—from birth through age eight—is the most important period 

for literacy & numeracy development. Children take their first critical steps towards 

learning to read and write very early in life and these abilities do not develop naturally, 

without intensive instruction. Children need regular and active interactions with print. 

Other than this, diversity can be seen at different levels in one classroom for e.g they 

may speak different languages or they may have different experiences because of their 

individual and experiential variations. It becomes challenging for a teacher to design 

appropriate instructional pattern to be most effective and appropriate for all children. 

Therefore the purpose of R & D project was to build a comprehensive literacy & 

numeracy instructional pattern and assessment framework not only to help young 

children in learning to read and write but also fostering and sustaining their interest to 

read and write for their own enjoyment, information and communication.  

This document describes various kinds of assessment & instructional patterns including 

warm up activities that help young children to learn. Warm up activities assist teacher-

children to understand each other and help children in making them familiar with 

school, class and literacy environment. The findings of the R & D project indicate 

appropriate instructional patterns that helps children learn to read & write. These 

findings begin to form a foundation for research designing and develop of its guidelines 

for better understanding of literacy & numeracy in early grades.   
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BACKGROUND 

THE NEED FOR MODEL BUILDING 

Early literacy and language development begins very early in life and is closely linked to 

a child’s earliest experiences with print rich environment. The interaction that young 

children have with such literacy materials and with adult in their lives plays a crucial role 

in building blocks for language as well as in reading & writing development.  

 

Besides this, young children come with some curiosity, dreams and expectation to 

enquire new things in the school settings. He/she imagines about a new place, teacher, 

class and get acquainted with other children. But every child has its own identity, ability, 

potential and different background and behavior. This is where teacher comes into play 

where every child’s need could be catered. Teacher understands the best possible ways 

to extract fruitful information from them by giving various kinds of need based 

instruction. Several interactions could take place between both of them.  

 

Similarly to be able to create an instructional pattern of literacy & numeracy for std 1 & 

std 2, an understanding of children, the target age group, their socio economic 

backgrounds, and many more issues need to be looked into. 

 

Unfortunately, traditional approaches to the teaching of reading slightly tilt on 

behaviorist theory, viewed the process as skills taught in isolation, regards children as 

passive learner and as being teacher directed,. However, the current view of literacy & 
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numeracy, based on cognitive principles, emphasizes the role of children as active 

learners, capable of integrating information with existing knowledge, and capable of 

engaging in self-monitoring procedures, thereby making the process child-centered.  

1.1 What is model building? 

 ‘Model building’  in   pedagogy  is an exercise in knowing  systematically what one 

knows already from ‘praxis’  as perception ; it answers questions with evidence for 

further systematic analysis and action research. Therefore there are the following 

components in such an exercise involved: 

 Articulating a question that needs to be answered, i.e., creating a hypothetical 

question. 

 Framing an action plan that would justifiably answer the question. 

 Analyzing results, with openness to falsifiability/ confirmation of the hypothesis.  

 Further delving into the set of data for further refined questions, or further 

advanced questions if any. The end result may be in the form of a paper for 

discussion and dissemination. 

 

1.2 Why is this necessary? 

In the context of Pratham, the Model Building procedure wanted to look at the vast 

experiential knowledge of literacy and numeracy for early grade children in Pratham 

which is derived from shishuvachan, Nai Disha and pahla kadam etc.  

Shishuvachan (school readiness) Program: 
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Shishuvachan is school readiness program for the children between age group 4 to 5 

and children studying in Grades I and II. The program aims at developing competencies 

in children.    

 Concentration ability (listening, observing) 

 Oral skills (storytelling, reciting poems)  

 Communication/conversational skills (picture reading, expressing etc.) 

The program focuses mainly on activity based learning of letters (alphabets) and 

recognition and counting of numbers up to 20. 

The Shishuvachan program has been successfully running in the non-tribal areas. 

However, the same program could not0 be implemented in the tribal areas due to 

language problem. Hence, a special language program was designed for the tribal 

children to introduce them with the standard state language and then helped them to 

learn alphabets and numbers before they entered formal school in grade I.   

First three months: 

 Focus on developing LISTENING and SPEAKING competencies.  

 Action poems, reading pictures cards and picture calendars 

 Retelling stories, conversation on different topics. 

 With this experience 3 months curriculum prepared named “ Eika Ani  Bola” 

(Listen and Speak)”. The curriculum included the activities like  

 Listen and Speak 

 Listen and do the activities. 

 See the picture and speak. 

Next three months:  Basic Shishuvachan 
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 Teach letter and simple word reading, with the help of letter cards and chart.  

 Teach number recognition, with the help of objects – simple addition and 

subtraction. The communication will be carried by sorting some common 

words from Tribal and Hindi language.  

The question still remains: ‘is this a full-proof method of learning to read in early 

grades?’ The answer is negative.  However, the areas of emergent literacy, numeracy 

and phonemic awareness are being emphasized to encourage the literacy & numeracy 

development of young children. The need for rich language experiences is critical to the 

cognitive and language development of young children, and while this must be 

encouraged in homes, teachers also need to’ continue to provide these experiences to 

children when they start their formal education. Utilizing cognitive aspects of the 

reading process includes the application of elements that can enable the reader to 

achieve the basic function of reading which is engaging in effective reading as a meaning 

- solving process requiring thinking - reasoning and communication. These elements 

include utilizing appropriate strategies to activate prior knowledge, knowing and 

applying different word identification strategies.  

Therefore, the domains of model building that were of immediate attention: The 

questions that were answered in these age - grade – cognitive domains (mentioned 

below) were be about class processes, material creation, assessment building, all of 

these put together. 
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2.1 Shahar’s course: Understanding of reading theories 

During our daily work as a Content creation group and while supporting class processes 

in the northern parts of India, we had come across multiple issues in early literacy 

development. Reading  and writing were the major skills  to be acquired in schools and 

often posed a developmental challenge due to various factors, - social and 

psycholinguistic. They were closely related to various other developmental milestones – 

attention spans, motivation, memory, language and the visual complexity of scripts, 

availability of resources etc.  It seemed that both reading and writing, the two basic 

pillars of literacy, hinged on very similar cognitive abilities, although they were distinct 

domains to be worked upon for their development and the development of one could 

lead into the development of the other if planned systematically.  It was interesting to 

see them unfolding gradually and systematically (or the lack of it) in the classrooms. And 

we were either having   our own perceptions of literacy instructions confirmed or 

questioned.  This was the point that we need to have dipper knowledge of reading 

theories. 

Reading course designed by Shaher Bano Vagh was of immense help. It was a course 

that customized by Shaher to discuss the various questions put forward by the group 

through references to evidence based research.  And it was immediately necessary to be 

able to link theory to practice. The reading course is an unique opportunity, where the 

participants would discuss the readings sent fortnightly, come up with a few basic 

activities to be done in the LCs, and then send specific queries to Shaher. Based on that 

and also on the papers read, Shaher would discuss the papers and our queries through 

long calls, heard on speaker phones!! It was a long distance class. 
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There were certain topics that were discussed in the due course of readings over about 

six months.  

The first major discussion was how the group was beginning to see literacy as a domain 

more than just decoding or numeracy. How It would start with emergent literacy, 

traverse through basic literacy and branch out into content literacy! The premises of 

literacy were getting broadened. A sentence that the group discussed over days was 

“…Indeed, literacy growth, at every level, depends on learning to treat language as an 

object of thought, in and of itself” (The process of learning to read, First week). 

 Along with this, we had begun to think about the script of Hindi, whether it supports 

decoding of unfamiliar texts readily? Whether such decoding would ensure a passive 

comprehension of simple facts, at least?  

By the second set of readings have been read, the group were eager to know about the 

differences between ‘Reading readiness and emergent literacy’. Would two classes 

based on these two approaches have enough visible differences when operationalized? 

Shaher had come up with a PowerPoint presentation on this issue.  

Meta linguistic awareness: How do the various components of ]]0Meta linguistic 

awareness namely, phonological awareness, word awareness, form awareness and 

pragmatic awareness, unfold and interact with each other? In terms of activities it may 

be said that while a story book is being read in a class, is it helping phonological 

awareness?  

The issue of phonological and phonemic level awareness in Hindi language ( Devanagari 

script)  caught our attention a lot . We were eager to know what would be the 

definitions and indicators of these levels of linguistic awareness. 
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By the end of the six week, i.e., sixth set of readings, we had observations from our 

learning centers to share. And it seemed that we were watching many of the intricate 

difficulty patterns in automatizing the alpha syllabary script ( Devanagari)  as children 

were gradually moving from one level on the ASER tool to the next.  

2.2 Understanding of young children:  

Cognitive development perspective: 

French scientist Jean Piaget came up with a theory of four cognitive stages of 

development: Sensorimotor (0-2 yrs.), Preoperational (2-7 yrs.), Concrete Operational 

(7- 11 yrs.) and Formal operations (11- adulthood). Each stage has its own characteristic. 

According to the preoperational stage children of this age group (5 to 8 yrs.) and who 

were mainly enrolled in this model building project. In this period of cognitive 

development children begin to use language as symbols, meaning representing things in 

the form of words and images.  At this stage, children learn through pretend play but 

still struggle to understand the logic and point of view of other people. However, the 

children of this age group are egocentric (egocentrism is the phenomenon where 

children believe everything is about them) and conservative. 

 

Language development perspective:  

Children take their first critical steps towards learning to read and write very early in life. 

But these abilities do not develop naturally, without intensive instruction. Children need 

regular and active interactions with print. Specific abilities for reading and writing come 

from immediate experiences with oral and written language. Experiences in these early 

years begin to characterize the assumptions and expectations about becoming literate. 

Also motivate children to work towards learning to read and write. From these 

experiences children learn that reading and writing are valuable or like a weapon that 
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will help them to do many things in life. Although reading and writing abilities continue 

to develop throughout the life span, the early childhood years—from birth through age 

eight—are the most important period for literacy development. Children in the group 

may speak different languages at varying levels of proficiency. Because of these 

individual experiential variations, diversity is commonly seen in classrooms. Diversity is 

to be expected but can be overwhelming when teachers are expected to produce 

uniform outcomes, with no account taken the initial ranges of in abilities, experiences, 

interests, and personalities of individual children.  

 

Emergent literacy & numeracy perspective:  

Emergent literacy is a term that is used to explain child's knowledge of reading and 

writing skills before they learn how to read and write words. Before giving the formal 

reading writing instruction to children, important to understand, how young children 

learn to read and write and how they can be helped towards literacy during the initial 

years of life. Therefore, emergent literacy is an important factor to know how to help 

children once compulsory schooling begins, whether in pre-school or primary grades. 

Researchers and practitioners believe that literacy development does not begin from 

school only. It begins early in life as an ongoing process for everyone. The term 

“emergent literacy” talks about children acquiring speaking, listening, viewing, thinking 

and some knowledge about reading and writing before formal schooling commences.  It 

occurs in children through meaningful experiences and daily interactions with adults 

and peers. Children’s reading & writing behavior or concepts develop through their 

earliest experiences and interaction with readers as well as through their own attempts 

to imitate reading, writing and constructing meaning. Emergent literacy reasonably 
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conceptualizes early reading and writing development.  This imitation process of 

observing elders happens throughout this age group. 

 

Similarly in mathematics, in early childhood children come across various patterns in 

their life. They are unable to see the mathematical concept behind it, but totally enjoy 

the symmetry of the object. Children need regular and active interactions with objects 

to seek pattern with them. This needs to be developed by enhancing children’s natural 

interest in mathematics and their disposition to use it to make sense of their physical 

and social needs. Specific abilities for developing mathematical mind ware comes from 

building on children’s experience and knowledge, including their family, linguistic, 

cultural and community background, their individual approaches to learning and their 

informal knowledge. From these experiences children learn deep and sustained 

interaction with key mathematical concepts.  

 

Other issues: 

There are many other issues which need to be considered to understand the children of 

std 1 and std 2:-  

 Creating an appropriate, meaningful assessment for this age group that is linked 

to instructional practice as well as is useful for tracking progress of children in a 

comprehensive manner. 

 Developing  an appropriately paced instructional strategies as well as extra 

support to some children  

 Children of this age group tend to have very low attention span, which could be 

because of various reasons like sanitary issues, malnutrition etc.    
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 Find out the strategies which help to fill the gap between home and school 

language etc.  

 Children have limited exposure to print rich environment as they are found to be 

first generation leaner. 
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INTRODUCTION 

The model building exercise of grade 1 and grade 2, annualized calendar of 

comprehensive literacy package was planned. This comprehensive package included 

literacy and numeracy both. This was the beginning of learning to think of language as 

an object of thought and literacy is the formal naïve of that process (emergent, basic, 

content literacy etc). Thus, the whole process was hinged on what we call meta-

cognition. Similarly for numeracy, children start taking their initial steps towards 

enumerative logic, which till now had only existed intuitively in the form of comparing 

quantities etc. 

Objectives: 

 After the end of the project  which was approximately after 7 months, children was way 

ahead in their journey of exploring literacy to its fullest possible depth. Children world 

had missed emergent literacy component of their homes restored to an extent. And 

their current literacy experience was built solidly on such enriched foundation. Children 

have found with 

 Sufficient  concept about print development  

 Good oracy skills-they were able to used language to expressed narratives  

 The habit of reading and writing with the experience of pleasure. 

3.1 Where was this Model Building Happening? 
 

The model building exercise was conducted in 10 schools of Dadri and Bisrakh block. 

Both the blocks are situated in Gautam Budh Nagar, district of Uttar Pradesh, India. It is 

about 50 kilometers towards the southeast of New Delhi. District Gautam Buddh Nagar 

includes both Dadri and Bisrakh blocks inside the periphery of Ghaziabad. These 
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classrooms were selected from 6 government and 4 private schools. Two grades were 

taken from each school: std 1 and std 2. The combination of 10 schools included in it 6 

government and 4 private schools. The average class size was 25-30 students (boys & 

girls). However the average attendance of the students in each classroom came out to 

be 20-25 children. Throughout these 10 classes, we covered 396 boys and girls. 

 

In order to conduct this model building exercise a residential office was set up in Dadri 

where team of 9 people were residing and working on this project. Their role was to 

look after schools by directly providing academic instructions to children and also 

meeting frequently with parents as a part of community mobilization. Out of these 9 

people, one person was given the responsibility to look after day to day operations as 

well as to provide academic and administrative support. 

 

3.2 Model building Design: 

There were two types of interventions implemented in 10 schools- (I) Daily basis mode 

(II) Short burst mode.   

Daily Basis -Where inputs were given to children on regular basis 

There were six out of ten schools on daily basis. Out of these six schools, four were 

Government and two were private. 8 classes were running in these 6 schools. Four days 

in a week (from Monday to Thursday) were conducted by the teacher. Saturday was 

kept for exposure visit (project classes) in their respective school premises. 

The following are the schools that were part of the daily basis intervention (4 days + 1 

day per week) 
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Participant Schools & Children from std. 1 & std. 2 

S.No School’s Name Std 1 

(No. of children) 

Std 2 

(No. of children) 

1.  Government Primary school Tilapta  12 16 

2.  Government primary school Rasulpur Dasna 20 30 

3.  Government primary school khurshedpura  22 7 

4.  Government primary school Beel Akbar pur 19 19 

5.  Veerangana Lakshami Bai public school 14 12 

6.  Ramkrishan Pramhansh Sarswati Vidhyamandir 

public school 

26 27 

 

Short Burst Mode -Where inputs were given to children once in a week 

4 out of 10 schools had intervention on short burst mode, out of which 2 were 

Government schools and 2 were private schools. Number of classes in these four 

schools was 7. Schools running under this calendar ran only on Friday’s (One day a 

week). In one school we had merged classes’ std.1 and 2. A single teacher took 2 hours 

session both for Math & language at a stretch. 

Following schools belong to Short basis intervention where classes were held once a 

week 

Participant Schools & Children from std. 1 & std. 2 

S.No School’s Name Std 1 

(No. of children) 

Std 2 

(No. of children) 

1.  Government primary school Sadopur 10 12 

2.  Government primary school Jamshedpura 12 11 

3.  Aarya public school Bishadha  48 50 
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4.  Aadrsh public school Jarcha 28 26 

3.3 How literacy and numeracy instruction delivered? 

There were three interventions which were implemented. First, second and third phase 

intervention where base lines, mid line and end line assessments were conducted at 

each phase commencement. In the foundation phase, the project called the “Warm up 

phase: Being prepared” was implemented. Main focus was to prepare children for class, 

school and for learning. In the first phase, main focus was to develop foundation of 

reading, writing, literacy & numeracy skill. In the second and third phase, focus was to 

develop and strengthen literacy & numeracy skills that children learned in the earlier 

phase.  

3.4 How much time was allocated for literacy and numeracy practices? 

Every day, teacher conducted a four hour session during the school working hours. Two 

hour session was kept for literacy and a two hour session was kept for numeracy. During 

that time, activities for literacy & numeracy were conducted systematically by the 

Pratham teacher in their schools. Each class was monitored twice a week by content 

group member and each class was getting academic support on every alternative day by 

supervisor. 

3.5 How did monitoring affect the class process and training? 

Out of the 9 teachers that were working with this project, one teacher was held 

responsible for looking after the content activity management in the classroom. She was 

entrusted with three basic responsibilities; firstly give academic support to the teachers 

by demonstrating the activity which was expected to be the most appropriate for class 

learning secondly to capture classroom learning videos which entails important aspects 
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like classroom management, off-task behavior and teacher’s demonstration of any 

activity. Thirdly, was to carry children learning material to their classrooms to promote 

print rich environment in school premises as well.  

The videos that were created for the classroom learning activity were for the benefit of 

the teachers as it helped them to evaluate their own teaching practices.     

3.6 Material Creation: 

All teaching learning material generated by R& D team arose out of field experiences 

and the content used came after its effectiveness was proved  

Besides these, the team paid a lot of attention to develop authentic material in order to 

the needs of all the stakeholders. 

 Teachers/students were given a chance to use new learning material in a way 

that helps them in strengthening interaction with the class.  

 Helping teachers, student and parents by spreading awareness about learning 

material which will be helpful and useful for them in adapted learning processes. 

For cost effective program we had to come up with certain economic friendly 

materials like picture cards, story cards, cut shapes, number/alphabet charts and 

material rotation plan etc. which helped us in creating a learning impact on children. 

3.7 Household Survey:  

To know about the children in our target area for an in depth household survey was 

done with every child who was enrolled in this study. A household survey format 

including 36 questionnaires was created as a part of community mobilization. It was 

segregated on the basis of Personal, economic, social, physical and educational 
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background of the members of the family. Every child who is enrolled was surveyed. The 

planning of surveying was done in such a way that if each person covers 10 children in a 

day then approximately 90 children could be covered in a day. We were able to finish 

this survey within 5 days.  While conducting the survey, an effort to increase the interest 

and interaction of the parents was also made, where we focused upon the importance 

of conversation with the child and discussion on certain activities which can be done by 

parents irrespective of their literacy.  

Household Survey Findings: House hold survey helped us to understand and create an 

action plan for community mobilization. Most of the children are first generation 

learners. Parents of Grade.1 and 2 children are generally not aware of the importance of 

education. There is no print rich environment inside their houses. Generally children 

who attend this project are Hindi spoken (mother tongue).  Mostly children belong to 

labour class society. 

Step towards the Community Mobilization: Once in a week orientation of talking, 

storytelling and materials (orientation of gupshup with their children, story cards, and 

worksheets) were given to mothers of each child. Later on we replaced this process of 

distributing worksheet to parents with orientation of certain fun playing activity which 

could be easily done by rural people as well. 
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WARM UP PHASE: BEING PREPARED 

Just imagine, you are a student of class 1 who recently got admission in a school. One fine 

day, some stranger as a surveyor comes to your school and starts asking you questions. 

because, he wants to understand your knowledge diameter on specific criteria. How would 

you react?  You might respond or not. If the response is not generated during that period 

there could be several possibilities behind it : 

 

1. You might know the answer of the question but the fact that the surveyor is a 

stranger to you might lead to reluctance in producing an answer. 

Or 

2. You are totally oblivious about the answer of the question. 

Or 

3. The kinds of terminologies/administrative instruction used by the surveyor are totally 

new for you, which create unawareness about the instruction used. 

 

In case response is generated, its authenticity could be counted as ambiguous, based on 

which the quantitative data might just get reversed. This ambiguity would result in a 

dilemma where particular knowledge/skills set catered would lead to misleading 

information. Thus to fill up this gap, we came up with immediate solutions (which we 

called “Warm up phase”) to this problem. 

As we have experienced the same thing, August 2013, in order to understand the 

children of class 1 and class 2, testing was done in 17 schools (government and private). 

The objective behind this exercise was to work towards strengthening and 

accommodating support to comprehensive teaching practices in std. 1 & 2 for literacy 

and numeracy in understanding learning levels and instructional patterns given to 
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children during that period. Throughout this assessment exercise our various 

experiences led us to think about it, in the beginning of Std 1, our previous experience 

with testing of Std 1 & 2 children August 2013 made us realise that children were not 

familiar with school and classroom processes and certainly not acquainted with 

assessment rigour. It came out to be a better approach to devise a systematic group of 

activities that enabled the instructor to know children and also allowed children to get 

familiar with schools, classes and classroom processes. 

This might be an actual scenario of std 1& std 2 everywhere, as in India most of the 

children did not have access to variety of writing and reading materials. Very few 

children observe their parents writing and reading often, because of which some 

children receive direct instruction from household surrounding, while others receive a 

more casual and informal support. Our experience, through out this initial exercise of 

testing let us to create or implement a phase called “Warm up”.  In order to promote 

motor, physical, socio-cultural skills and abilities which are optimal for a child to acquire 

before a transition to a formal instruction, 15 days “warm up phase” was designed and 

implemented in 6 government schools. It helped us to bring all the children on same 

platform so that formal literacy & numeracy instruction can take place in the class room.  

Objective of warm up phase: 

 Getting to know children: Instructor gets to know children and children become 

familiar with school/class and what is expected out of them. 

Á To help children develop socio-cultural skills in children 

Á To help develop pre literacy skills like phonological awareness, oral 

language development, listening comprehension & scribbling.  
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Á Pre numeracy skill where interactions on more-less, big- small, front-back, 

near- far and right-left were initiated, counting sense through items, base 

tens concept and exploration through shapes where children created their 

own world out of it and quantifying the space around them.  

 Building "Class readiness" - children became habituated in sharing, doing things 

in groups, concentrating etc -  

Á Activity in promoting learning environment like sitting in U shape, raise 

your hands, keep your surroundings clean, wait for your turn, listen 

carefully etc.  

  Preparation for "Assessment: Instructor observed every day activity. Made 

notes on what children are able to do and what they are finding difficulty in 

(observations were made in a large group activity, for children who were good at 

games or for simply who could not do it).  This was in a sense a pre-assessment 

stage for setting up a platform for children to know what to expect out of them.   

 

Suggested activities for creating a learning environment: 

 Teacher discussed with children about dos and don’ts in a classroom like raise 

your hands, keep your surroundings clean, wait for your turn, take permission 

before entry or exit from the class room etc.  

 S/he respected and called out children by their names.  

 Everyday children and teacher together arranged books in the library corner. 

 Teacher & children should formed and sat in U shape (wherever possible)  

 Groups were formed when required and teacher moved from group to group and 

facilitated learning.  

 Responsibilities were assigned to children while leading a group. 
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 Good behavior was appreciated by the teacher. 

  Every day, teacher interacted and guided children to maintain good hygiene like 

bathing every day, wash hands before eating food, combing hair properly before 

coming to school etc. 

Activities for pre literacy & numeracy skill: 

 Every day class started with rhyme/songs “Gaalo Gunguna Lo”. 

 Every day lot of gupshup with or without story took place in an adequate 

manner. Motivated children to share their experiences by using a general 

introduction related to the content of the story or topic. Appropriate and equal 

opportunity was given to children so that they could express themselves freely.  

All responses from the children were accepted positively and appreciated by 

teacher every day. A situation was discussed where children could talk about the 

process of reaching to its conclusion. 

 Every day teacher read aloud to the whole class and encouraged them to discuss. 

Given opportunity to express their opinions stated main ideas or themes from story 

and re-tell story with a clear narrative structure. 

 Lot of phonological awareness activities happened.  

 Opportunity for writing in the form of scribbling was given.  

 Conversations with Children on pre-math concepts where keywords like more-

less, big-small, up-down, right-left were used through sets of pictures which were 

shown during the class activity. 

 Children played, explored through shapes and explained their work and played 

with concrete materials like bundle-tili which helped them developing and 

understanding making/counting bundle. Thus children could comprehend base 

tens concept and counting items from 1-9. 
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After 26 days of warm up activities baseline testing was done of literacy and 

numeracy and to our attention the results were quite apparent like most children of 

std 1 and 2 were understanding simple instruction and followed administrative 

instruction. Even, they were also well familiar with phonological awareness question, 

knew how to open a book, what should be read and drew/wrote on the story recited 

in the class. Comparably, in numeracy almost every child knew pre-math concept, 

could make bundle, could tell ending number and could arrange colors in a 

recognized pattern 

Success had been traced by forming a learning environment and changes in 

behavior, children formed and sit in U shape, raised hands before answering any 

question, waited for their turn to come, participated and cooperated well with 

teacher in every activity. 

However they didn’t know the dimensions of group behavior which included equal 

participation of each group member, importance of forming group etc. but still they 

could form groups with simple instructions “apne apne group mein betho” and can 

work together. Earlier children were not responding much to the instruction given in 

the pilot test but at the end of the warm up phase they responded well.   
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ASSESSMENT IN Std 1 & Std 2 
 

Why assessment is necessary for early grade literacy & numeracy 

What do we mean by assessment? Many people assume, it is synonymous to testing 

but the main purpose of assessment is not word testing alone. it is a process that is 

• Conducted to improve educational programs 

• Focused on student learning and development outcomes 

• About collecting information 

• A way to demonstrate program effectiveness 

• Highly valued to reflect on teaching practice and needs of the children 

• Mainly useful for program goal setting and planning 

      To come up with qualitative and quantitative data for analysis. 

In considering the role of an assessment in early grade literacy & numeracy, one also 

needs to understand children, their pace of cognitive development in this age group, the 

target age group, their socio economic backgrounds, and many more issues to be able 

to create and conduct an effective full assessment. There are many challenges one 

might face in assessing language competencies, as reading fluency is only dependent on 

the development of many different and special skills like comprehension. This means 

becomes imperative to conduct testing/assessment in understanding the impact of the 

program.    

While trying to understand the impact of working continuously for a period of 7-8 

months with std.1 and 2 children, we came across various assessment patterns. But we 

often faced difficult questions on the kinds of assessment. (Details of kinds of 
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assesement). On what basis should we conduct assessments, because, children had 

recently got admission in this formal atmosphere of learning whereas Std. 2 children 

had just passed a year. Even if we conduct assessment, it would preface children at 

beginner level only? And it’s possible to see some children reading slowly words or can 

form words by combine letters too. Similarly in mathematics, children could recite the 

number patterns (1-100) but could not recognize single digit numbers if asked from in 

between.  

Therefore dealing with assessment of teaching learning practices with this age group 

was turning out to be a massive issue. 

 The kind of help ASER testing tool had given us in understanding the assessment 

of reading levels of children of std. 3,4 & 5, would it help us the same way in 

assessing children of std. 1 and 2?   

 Will ASER testing tool help us in understanding the cognitive demand of these 

children? 

 Is it required to understand the link between their reading strategies and 

language development? 

 What are the competencies which are important role prerequisites to learning to 

read?  

 In reading learning order what are the other competencies where modifications 

are important? 

 Prerequisite to learning formal reading, which competencies prior to reading are 

important aspects in learning to read? 

 If competencies prior to reading are important aspects of learning to read, then 

what will be the correct order to assess? 
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 Were there any competencies that come prior to identifying numbers? 

 In identifying numbers, it wasn’t clear whether a child recognizing number form 

knew that while counting a collection of items the last number said is the 

quantity of the items together or only that last item counted is ending number. 

 Since we figured out that retention power  of the children is low, we created 

various hierarchies of story problems which could help us understand the 

sequence of activities happening inside a problem. 

Without knowing the answers of the questions above, there wouldn’t be a correct way 

to assess. Therefore it was imperative to do the assessment of the competencies that 

come prior to literacy and numeracy. We had come up with a new assessment tool 

specifically for this age group with the help of internal and external resources. 

Preliminary Assessment: 

From 12th August to 31st  August 2013, 200 children from 17 schools were assessed on 

certain special measurement poles in language and math. However, this assessment 

tool totally differed from the one created by ASER unit. Keeping this age group in mind 

the levels of reading & arithmetic, their assessment along with emergent literacy 

premises (i.e. prior to formal architecture of reading-writing, understanding important 

competencies is necessary. These are such competencies which children learn informally 

through their surroundings. They learn with the help of their family members, through 

opening books, flipping pages, differentiating between sounds etc. 

If we talk about the emergent numeracy premises which comes prior to formal writing 

of numbers and doing formal operations based on it, children tend to develop various 

math specific vocabularies which enhance their ability to compare and differentiate 
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between items.  An assessment was done on the basis of following ASER test (for 

language, reading ability and for mathematics, number recognition, formal operation 

which include only simple addition & subtraction) and domains of an Emergent 

numeracy & literacy premises for language & mathematics. Assessment was conducted 

on one to one basis and approximate time taken per child was 35-40 minutes in 

language and 30 minutes in Mathematics as given below. 

 

 

 

 

 

During the preliminary assessment we found that mostly children didn’t know where to 

start reading from (print form). However children who were going to private school 

seemed to have print awareness (“CAP”) as compared to government schools. 

Phonological awareness tasks were very difficult for the children as nobody replied on 

the given task. On the other hand in Mathematics many children were able to do pre 

math concept domain tasks correctly and with word problems children could mentally 

subtract but could not do it algorithmically.  For shapes, most children seemed familiar 

with circles and things which are round.  

Quantitative Periodic Assessment: 

Throughout this study, to achieve the suggested goals at the end of this academic year, 

baseline, midline and end line testing was done with every targeted child. Children were 
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tested on the specific of math and language competencies to know their literacy and 

numeracy learning level. 396 children from 10 schools were assessed on certain special 

measurement poles in language and math. However, this assessment tool totally 

differed from the one created by ASER unit. Keeping this age group in mind, the levels of 

reading & arithmetic as well as their assessment along with emergent literacy premises 

(i.e. prior to formal architecture of reading-writing) understanding important 

competencies is necessary. These are such competencies which children learn informally 

through their surroundings. They learn with the help of their family members, through 

opening books, flipping pages, differentiating between sounds etc.  

 

 

 

 

 

 

 

These questions focused on the actual reading levels of the children tested and used 

ASER 2012 tool. Additionally, a simple word tool was added which required children to 

identify words without vowels.   

 

 

 

ü Only common children 

have been used for 

baseline vs. midline vs. 

end line analysis 

ü If the sample size is 

different from the 

common children, it 

has been specified 

ü The child was asked to read a paragraph, if 
he/she successfully reads the paragraph, 
he/she is asked to read a story. If he/she can 
read the story, he/she is at the story level, if 
not, he is at the paragraph level. 

ü  If the child cannot read the paragraph, 
he/she is given words to read. If he/she 
successfully reads, he/she is at the word 
level.  

ü Subsequently, the child is given word 
without vowels, if he/she is unable to read it 
he/she is given letters, if he can’t read letter, 
he/she is marked at the beginner level 
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CAP (Concept about print) :- Ability to handle books, flip through pages, direction of 

prints (orthography relevant, i.e. left to right for Hindi, right to left for Urdu etc.), ability 

to point out words as 

a units of meaning 

(visually) separated 

by space before and 

after- ñI go to 

schoolò ï 

understanding each 

word is separated by 
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ü There is a big jump at paragraph 
and story level from 16 percent 
to 45 percent 

ü At the same time, 12 percent of 
the children were still at 
beginner level at end line 
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spaces.ò These questions tested if the child knew how to use a book. 

 

 

 

 

 

 

 

Baseline testing was quite different from what we had experienced a month ago. Now 

most children of std 1 and 2 are able to answer the phonological awareness question, 

knew how to open a book, what should be read and could draw/write on the story read 

aloud in the class.  

The grading was as 
follows: 
ü If the child 

answered 
correctly, he/she 
was marked at the 
highest level 

ü If the child 
provided an 
incorrect answer 
he/she was 
marked at the mid-
level 

ü If the child did not 
answer at all 
he/she was 
marked at the 
lowest level. 
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Phonological awareness: - This is from the domain of metalinguistic awareness: ability to 

distinguish between speech sounds: “A word is said, ask children to say what the first 

sound/ last sound is. No symbol reading included as yet.  That can associate some words 

to a theme when instructed to do so. (e.g.:- which word start or end with a [k] ).  

 

Substantial jump has 

been made by std. 1 

where at the baseline 36 

percent couldn’t correctly 

attempt any questions. 

 

 

 

ü At end line level, all but one concept 
has almost all children at correct 
response 

ü Word by word matching only saw a 
jump in learning competency between 
midline and end line level 

ü The significant change can be explained 
by a strong jump in std. 1 performance 
from midline to baseline. While at 
midline, only 54 percent could correctly 
attempt word by word matching, at end 
line 78 percent could. In the same 
period the jump for std. 2 was only 
from 79 percent to 83 percent. 

 
Combined percentage children for std. 1 & std. 2 
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Only a select few competencies that were tested have been represented in this report. 

A detailed report of all assessments, results and impact PPT attached with the report. 

 

The following are the competencies & administrative instruction that were targeted in 

this program: 

Domain of Emergent numeracy:-                                                                                                                                     

1. Pre-math:- Ability to identify pictures and point out which has more or less, 

items, which item is big or small and similarly for front-back/up-down. This 

concept is about understanding and developing vocabulary in terms of positions 

of objects.  

2. Counting sense: -  

 Cardinality: - The child counts and understands that the last counted 

number of the counting set is not only the quantity of the set but together 

they make a set of objects. When children are asked to make a bundle out 

of 15 straws given to them, children count straws one by one, stop when 

they have counted 10 straws and shows the bundle. 
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 Ordinality:- The child is shown different shapes and is told the position of 

each shape 1st,2nd,3rd,4th. Then the child is asked to point at the picture 

which tells 2nd or 4th.  

 Base ten: - The ability to count a collection of objects and respond in 

multiples of 10. Children are handed 3 bundles and are asked to tell how 

many? If the answer comes 30 straight away it is unfolded into 10, 20 and 

30. 

3. Word problem: - The ability to recall various activities happening inside a story, 

tell what happened in it and can tell from a problem is it more or less from before 

and how much? 

 Level 1: The ability to understand what happened in the story and tell now 

is it more or less and if more, then how much? 

 Level 2: The ability to understand what happened in the story and tell is 

now more or less and if less, then how much? 

 Level 3: The ability to recall various activities happening inside a story and 

tells what happened first, then second and then third the final situation of 

the problem. Children get the opportunity to discuss about various 

operations that can be carried out within a problem. They solve it formally 

and tell the solution of the problem.  

4. Patterns: - Ability to recognize the pattern and accordingly complete the pattern 

color wise or in increasing/decreasing order and from the order tell which is the 

smallest and which is the largest?  

The following are the administrative instruction of the competencies that were targeted 

in this program :- 
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Methodology: 

There were three interventions which were implemented. First, second and third phase 

intervention where Base lines, mid line and end line assessments were conducted at the 

commencement of each phase respectively. Assessment conducted of every child was 

on one to one basis for which data was maintained. Every child was given a unique ID so 

that when language and math data need to be analyzed, it will becasier easy to find and 

match the data of a child. Separate assessment tool which is different from the ASER 

tool was used which incorporated certain competencies appropriate to the age group. A 

household survey format including 36 question was created as a part of community 

mobilization. It was segregated on the basis of personal, economic, social, physical and 

educational background of the members of the family.  

Recommended Assessment Practice: Throughout this assessment exercise we could 

understand two groups of children, std 1 and the std. 2 group. Children of std. 1 had 

never been in this kind of setting before and had just got enrolled in school. We found 

std.1 children shying away and facing difficulties in coping up with school environment 

or administrative instruction of assessment whereas std 2 children were well versed 

with the school settings. Children perceive that they are in a premise called as school 

and an instructor sitting called as ‘teacher’ who’s role is only to instruct/decide what is 

good for the child. It was seen that std. 2 children could not follow simple instructions, 

which could be due to the attention span of children of such age group which tends to 

diminish in time. In pursuant to assessment, without being informal with children of std 

1 & std 2, we should not conduct any formal assessment and come down to judgment.  
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No ASSESSMENT UNTIL WE KNOW THE CHILDREN AND THE CHILDREN KNOW US.  

Children of Std 1 are very young – they need time to settle down. They are still in the 

process of learning about what it means to be in school, in class.  They are beginning to 

understand the instructor/teacher. They are getting familiar with what is expected of 

them as individuals or in groups1. It is important to give them time to settle down as 

well as give ourselves time to understand and get to know the children. Only after a 

month of activities (let us call it the warm up period) should we consider doing any kind 

of formal or one-on-one assessment.  

DO WARM UP & GETTING READY: The first one month should be used systematically 

for doing a series of activities that help us to gauge what children can do easily and what 

they are struggling with. This is the first step in connecting any kind of assessment in a 

meaningful and on-going way to content, materials, instructional activities and to the 

organization of teaching and learning 

CLOSE OBSERVATION OF WHAT CHILDREN CAN DO:  How children learn, what they 

learn and how they learn is not just a factor of their individual set of characteristics but 

also depends a great deal on what is being done daily in the class (planned and actual 

activity) and on what and how other children are participating (participation, 

engagement and value added by the group). During the month of warm up activities – 

the instructor or the SRG/monitor who visits can closely observe and note down how 

children are doing specific activities. For example for reading aloud and gap-shap – for 

each story that is read aloud, the instructor should have a set of gap-shap questions or 

statements that she is planning to use. At the end of the day it would be good for her to 

note down in brief what “worked” and what did not so that she can modify her strategy 
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the next day. In addition to understanding what worked with the group, she can note 

down 2-3 individual cases. For example: “Rishabh was quiet the whole time. He simply 

did not engage. On the other hand, Dropti was so enthusiastic that she spoke all the 

time and in fact it was difficult to manage her.”  This way the instructor gets into the 

habit of reviewing that day’s work and also noting of group as well as individual traits.  

This IS assessment! And it should feed into instruction.  

NEW PATTERN OF ASSESSMENT AFTER A MONTH: A set of key domain areas can be 

decided for young children (e.g exposure to print, phonological awareness, response to 

reading aloud, ability to recognize letters, numbers, ability to categorize, solve word 

problems etc). A set of activities is designed that can be done with groups of children (4 

or 5) and the actual assessment can be done in these small groups over a week. The 

actual recording of how individual children perform can be noted in recording sheets. 

This kind of assessment is closer to the actual life of the classroom and will reveal the 

real ability of children.  

 

CLEAR & SHORT ADMINISTRATIVE INSTRUCTION: Administrative instruction is such an 

area which has to be carefully designed in assessment of young children. Std 1 children 

have very short attention/retention span. Thus, they face difficulties in understanding 

the kind of administrative instruction given during an assessment. Consequently, 

instruction must be short, clear and should not appear to children as if they are being 

tested.  

 

Therefore, before delivering any kind of formal instruction to this age group, a decision 

of formalizing “a get to know children” phase was designed to eliminate this fear from 
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children which we called as warm up activity preparation of class, school and children 

for formal teaching & learning.  
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CLASSROOM MANAGEMENT IN Std.1 & Std. 2 
 The scenario dates back in August 2013, one of the govt. school teacher Seema was 

handling students of class 1 and 2. Both classes were sitting together. She instructed the 

class "Draw anything like umbrella, fish, elephant etc. Color it and then show it tƻ ƳŜΦέ ¢ƘŜ 

teacher started drawing a top, mango, and sun, asked the child to copy from board. Few 

children confused, came with their notebooks and asked with strangeness "teacher! What 

ǎƘƻǳƭŘ L ŘǊŀǿΚϦ ¢ŜŀŎƘŜǊ ǊŜǇƭƛŜŘ ϦL ŘƻƴΩǘ ƪƴƻǿΣ ŘǊŀǿ ŀƴȅǘƘƛƴƎ ȅƻǳ ŦŜŜƭ ƭike. Another child 

came and showed his copy/notebook. Her furore "What are you doing? What is this (while 

ǇƻƛƴǘƛƴƎ ŀǘ ǘƘŜ ƴƻǘŜōƻƻƪύΚ Dƻ ŀƴŘ ǎƛǘΦϦ ! ǾƻƛŎŜ ŎŀƳŜ ŦǊƻƳ ƻƴŜ ŜƴŘ ƻŦ ǘƘŜ ǊƻƻƳ ϦL ŘƻƴΩǘ 

have a pencil". Teacher responded with agitation "Why should I bring pencil for everyone? 

Carry your own pencil." There was a total chaos in the classroom. Children were found 

fighting with each other instead of doing their class work.  Few children ran away from the 

class room without asking teacher. No children were paying attention or were focused. How 

ŎƻǳƭŘ ǘƘŜȅ Ǉŀȅ ŀǘǘŜƴǘƛƻƴΣ ǿƘŜƴ ǘƘŜȅ ŀŎǘǳŀƭƭȅ ŘƻƴΩǘ ƪƴƻǿ ǘƘŜ ƳŜŀƴƛƴƎ ƻŦ ǇŀȅƛƴƎ ŀǘǘŜƴǘƛƻƴ 

towards a classroom task? 

From the situation it was visible, both teacher & students could not create any learning 

rich class and children attention span was quite low.  Moreover, we could understand 

that we must find out a way or strategy. These strategies helped drew attention of 

towards their class children. Inappropriate classroom management skills always kill 

instruction time. Although, it’s true to say that effective classroom management is not a 

simple task. After facing similar kinds of experiences in couple of schools, we decided to 

plan and think our classroom strategies. Therefore, we made certain rules & strategies 

in our classrooms. 
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Strategies which was followed: 

 On the first day of the class, rules were established and enforced constantly like 

ask for permission before entry or exit from the class room, raise hands, wait for 

your turn & listen carefully when somebody is speaking etc. 

 Drew attention of every student before starting any activity of the class. 

 Gave responsibility to student, a step towards making them self-learners for 

example; through interaction to them,  who still not kept their story books, how 

do we sit in class room or come here and help me to arrange library corner etc. 

 Small group should be formed form the day one and teacher should be 

facilitating to learn, how to work in group.  

 Teacher used clear instruction and had clear expectation from student. 

 Teacher organized and created lesson plan for every day class. 

 Showed positive attitude and language in front of young children. 

 Always appreciated the good behaviour- “Dekho ! Priyanshu kitni jaldi apne 

group me baith gai or usne kaam shuru bhi kar diya” etc. 

 Children got engaged in their task and teacher tried giving to give extra help to 

children who needed extra support or time. 

 Teaching was interactive and two way communication.  

You all will not disagree that classroom management is the most important factor for 

successful teaching and learning. It indeed caters to wide variety of skills and techniques 

used by teachers to keep students attentive, organized, on task, and focused towards 

learning during a class. For effective classroom management, teachers should create 
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positive interaction strategies and show positive behavior. They should always be clear 

about what their students are capable of and always try to involve them in learning 

activities, under the guidelines of indicated classroom rules. In other words classroom 

management means how student-teacher work is interred related and how teacher 

should work upon student’s work, how the learning happens in a class room?       

 At some point children in std 1 & std 2 reached on different level of reading 

development in their respective classroom. Some started read, while others lack even 

the most basic knowledge of letters and sounds. Recognized this, teachers needed 

variety of methods to group children for instruction appropriated to their needs. 

However, each method has its own advantages and disadvantages. 

Although, during the drill and practice time divided children within their own class into 

three or more groups, which had taken turns working with the teacher. The main 

problem with this strategy was that it required follow-up time activities which children 

could do on their own while the teacher was working with another group. So we had 

started keeping different types of reading and activity material for children in the 

reading corner. These activities and reading material helped children and teacher 

together.  After completing their assigned work in group children were asked to read as 

many as book you can. This was Follow-up time, spent in other activities closely linked 

to instructional objectives; but teachers was carefully reviewed their work, to check that 

activities are productive. 

Learning from classroom management strategies:                                                                                                                                                 
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Continuously and closely working with children of class 1 & class 2, we understood 

Classroom management can be maintained by combining rules and strategies 

effectively; teachers make sure students are learning, including things like: 

 Behavior- Positive attitude, happy facial expressions, encouraging statements, 

everyone respecting each other and fair treatment to students, etc. 

 Environment –Print rich, welcoming classroom with variety of learning materials 

that were organized to support specific learning activities 

 Expectations- the quality of work that teacher expected students to do or give 

after participation in class/activity.  

 Materials – variety of texts, picture cards and other learning material that 

teachers used for effective learning. 

 Activities- types of learning activities that teacher planned for children to get 

them engaged or hold their interest/ natural curiosity in knowing. 

 

After finishing off assembly in the school ground, children of class 1 & class 2 entered  

their  class room, sat in semicircle and started playing with their fellow mates. Pratham 

Teacher Sheela arranged books in her library corner with the help of few children. After 

setting up the library corner, she was ready to conducts her language class. She picked 

the up a material needed she sat in semicircle (on floor/ benches) and class started. 

Within a month, most of the children stared paying attention and followed 

instructions in all the classes of this project.  
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Classroom management is not the only way trail of learning. Actually, it’s a two way 

process where teacher and children both need to understand their roles and 

responsibilities and together move towards the cited goal of learning. Moreover, we 

could not claim that above cited activities or strategies are the only way for an effective 

classroom management but taking into consideration teacher’s managerial role in their 

respective class turned out to be an effective approach our teacher.  Ensuring this, we 

found that children paid attention and participated into classroom activity even, 

children well known with the group work etiquettes too. 
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WAIT & RESPONSE TIME: DOES IT HELP IN LEARNING 
 

²ŀƛǘΗ ά¸ƻǳ ŘƛŘƴΩǘ ƭŜǘ ƳŜ ǘƻ ǘƘƛƴƪ ǿƘƛŎƘ ǇǊƻŘǳŎŜŘ ŀ ǿǊƻƴƎ ŀƴǎǿŜǊΦέ Was said by a girl 

Bhumi of class 1, made us realize how important it is to give a thought before answering 

any question. Nevertheless it is very important when it comes to children’s background, 

listening to any instruction and thinking before answering that question. It often 

happens after listening to teacher’s instruction the first response generated by children, 

teacher corresponds to that. Whether the answer is correct or wrong, there could be 

many reasons behind children not thinking and answering. One reason could be being a 

teacher we do not develop this ability in children to think before answering a question. 

Usually teachers come prepared with their set of questionnaires and answers in the 

class. However, they ask questions with their student but without waiting or giving them 

a time to think, give answer the questions. They get frequent with children so quickly 

that teacher’s role appears as an information getter to students and they start 

understanding them as the one who knows everything. Children start realizing teacher 

as the one who will pose question and will answer himself. Teacher will ask question to 

children only once and will ignore the answers given by them irrespective of their 

correctness. The resultant of this practice leads to immediate response to questions 

without any thought. This often happens because of such an image of how a good 

classroom should appear. Students should be prepared with their answers the moment 

question ends.  

Being a teacher is it necessary to think before? In reality we want to create people who 

can respond to actions instantaneously. If we want to develop such habit at an early 

age, we have to start building this capacity by std. 1.  
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Children studying in std.1 and 2 in future should become good human beings who can 

deliberately take decisions. We should develop this skill while activities are happening 

inside the classrooms. 

We should be pre-prepared before entering a classroom and while doing activities 

should keep in mind those children should not only understand each instruction 

delivered in a classroom but also think before responding to any instruction. 

Rote learning of this capacity of thinking and responding to instruction cannot take 

place. Lecturing or any specific activity cannot be produced to develop this skill because 

there is no lesson or poem written for this. Contemplating before uttering is helpful  

This habit can easily be developed in children of std. 1. Children of such age group when 

enter school for the first time are totally oblivious of a school atmosphere. They know 

very little about the rules and regulations followed in school premises. It is like a 

transition phase from known to an unknown environment where children show 

inquisitiveness towards the new settings. Teacher’s role is to make this avenue easy 

from home to school. These things play an important role for teacher within school, 

class and teaching-learning periphery. Introduce them with children through 

conversation. In the initial days of classroom before giving instructions of any activity, 

teacher should allow children to listen carefully and think before answering. By making 

this conversation happening children will develop the habit of listening to instructions 

which will enhance in turn.    

In R & D block while working with children of std. 1 & 2, one sentence said by Nandini 

made us look into one’s mind that not only it is necessary to evolve children’s capacity 

to listen carefully to instructions but also think for a while before answering to any 
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question. Just after 2 days, our team began saying what will we do “we will listen 

carefully and think before giving answers” before giving instruction of any activity. This 

has happened in one or two classes where we had imposed this rule. Results had started 

come up in initial days where daily teachers were interacting in this manner. Now 

maximum children have developed this ability of listening to instructions, whether 

working in groups or individually but no one forgets to think before answering. 
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OFF TASK RATE 

9ǾŜǊȅ ŘŀȅΣ ǎƘŀǊƳƛƭŀΩǎ Ŏƭŀǎǎ ǳǎŜŘ ǘƻ ǎǘŀǊǘ ǿƛǘƘ ǎƻƴƎǎ ƻǊ ǊƘȅƳŜǎΦ {ƘŜ ŀǎƪŜŘΣ ǿƘƻ ǿƛƭƭ ǎƛƴƎ ŀ 

rhyme for me. In seconds many students raised their hands quietly. She asked one of the 

ǎǘǳŘŜƴǘǎ ǘƻ ǎƛƴƎΤ ǎǘǳŘŜƴǘ ǎǘƻƻŘ ŀƴŘ ǊŜŎƛǘŜǎ ŀ ǇƻŜƳ ƭƛƪŜ άƳŀƛ Ƙƻƻƴ ŎƘƘƻǘƛ ǎƛ ƪŀǘƘǇǳǘƭƛΩ ŀƴŘ 

rest of the class followed her. Sharmila started the class with storytelling activity and 

asked her students to tell what all happened in the story. Several students raised their 

hands. When one child is speaking others would listen carefully. If a child had any 

difference of opinion from what the other children are speaking, together they all used 

to frantically raise their hands to correct story sequence. Her class ended up with games. 

She used to give simple instruction to children, to sit in their respective group. Three 

groups could be seen in few minutes. Each group was assigned certain specific task. Turn 

by turn Sharmila moved in each group and interacted with group of children. They 

interacted with their fellow partners and tried to do their assigned task. Keeping children 

on task by Sharmila got success. 

 

Every teacher dreams about such type of classroom where children should take learning 

responsibilities and are actively engaging in classroom activity. Do you think, it’s simply 

possible for every one whether the teacher or children is pre prepared or not.  Your 

answer must be “No”. Yes! You are right. To be having this kind of classroom, intensive 

work and planning should be done together done by teacher and children.  

We could not forget the day when all our project teachers confronted failures in 

catering to children’s interest, attention and achieving learning goals. Due to the 

inattentiveness of children in classrooms, they were losing on the instruction time. But, 



Pratham Resource Center       

 

North Content Group                                                                                                                                       

 
 

as we know focused attention in classrooms is the success behind successful learning. 

They came up with variety of reasons for the loss of instructional time occurred in their 

classroom e.g.  

• At some point children got distracted,  

• Interacting or looking at fellow children, 

• Looking at things present inside the classroom that were not related to the 

task at hand, 

• Wandering in the classroom when it was not required according to the task, 

• Sometime environmental distractions: classes that were running outside the 

classroom; baramda or playground.  

• Lastly because of the teacher. 

Moreover considering the prerequisites of children in Pratham with different cognitive 

levels, the experience is such that accelerated learning of std 3,4,5 children is catered 

which defines their cognitive development that differs throughout the age group. 

Categorization of learning levels of such children has never been a problem due to 

children coming from different socio-cultural background which requires learning 

activity with certain pace and children learning from each other. This scenario totally 

differs from the children of std 1 & 2 where hardly there is any peer learning (children 

sharing different experiences) or formal environment given to these kids. 

However, It was undoubtedly visible in std 1 and 2,  If the students do not understand 

what to do in the task assigned or find it difficult in understanding the instruction, they 

become disengaged and more likely towards displaying off--‐task behaviour. There are 

various reasons why loss of instructional time occurs inside a classroom; these reasons 

included are not limited. However, it’s been seen that student inattentiveness (i.e., 
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engagement in off-task behaviour during instructional time) is the biggest factor that 

accounts for loss of instructional time. 

Keeping in mind the points mentioned above, what tasks should be assigned to children 

considered to be the most important aspect that was emphasized. Project’s every 

teacher not only planned the various activities given during small group work but also 

planned on how to support children during their task work. Before shifting from one 

activity to another, teachers were prepared with their learning materials like story 

cards, chalks, stick and bundle etc. Keeping in mind the off task rate pace, teacher never 

forgets conversing with children while getting prepared for the activity. During group 

task, teacher used to build responsibility in children. Along with this what should be 

done in a group and if children are finding difficulty in understanding the progression of 

the task then how should they be seeking teacher’s help, was clearly expressed to the 

teachers. It was also conveyed that if children raised their hands from their seats, 

teacher will quickly reach out to them. This consistency aroused responsibility both in 

teacher and children. As a result off task rate started declining. 

Scilicet, in order to reduce off task rate task management is imperative. For this, training 

of teachers was conducted on following criteria:-  

 Task allocation: understanding the cognitive demand of the task.  

 Task management: Understanding the cognitive demand of the task according 

to the objective determined.  

 On side support: Doing the task at hand should be replaced with the 

facilitation skills by the teacher. 

 Clarity of objective: while handling the task at hand, the teacher should be 

clear with the progression of the objective in an appropriate manner. 
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Whatever the reason is, it is important to refocus on students to increase their 

engagement and decreasing their off--‐task time rate. Considering the time when 

students are off--‐task, during instruction, we tried to keep children on --‐ task and 

consistently engaged them by various teaching style. Teaching should incorporate 

create small--‐large group work activities or paired activities that keep children engaged. 

If the teaching is during the time when children are sitting quietly and patiently 

listening, sitting arrangement of children should be such that attention could be paid to 

every single child. Close proximity of teacher to children proves to be a quick and easy 

intervention. Always keep a check on students to know what they are capable of and 

how much they have progressed in their assigned work. Off--‐task behaviors are 

common during wait times, as students are oblivious about how to further propagate in 

the assigned task. 

Text missing………………………………………….connection. 

Sharmila one of the team members of R & D block teaches language in class 1 and class 

2 students in Government primary school Rasulpur Dasna. These are the same children, 

who were getting input in Sharmila’s class since Sep 2013. Now they are well organized 

students who are ready to take their learning responsibility with an element of learning. 

However, her class was not always so well organized. It happened after a lot of patience, 

hard work and it took her a long time to get her students paying attention. Initially, 

children were distracted, not attentive, having short attention span, not familiar with 

what school and class expects from them? etc.  However, now days students are 

attentive and engaged in class room activities, they know how to work in small groups. 

They have reduced troubling their fellows. They have accepted responsibility for their 

classroom environment.   
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OUR UNDERSTANDING ON TEACHING LANGUAGE 

Prashant, a bright eyed naughty little boy is a student of std 1 in tǊŀƳƛƭŀΩǎ ŎƭŀǎǎΦ Two 

months after his enrolment i.e. towards the end of August, he could not identify letters. 

Initially, hŜ ŘƛŘƴΩǘ ƭƛƪŜ ǘƻ ǇŀǊǘƛŎƛǇŀǘŜ ƛƴ ŀƴȅ ƻƴ-going activity in the classroom. The teacher 

consistently encouraged and motivated him to 

speak. The results finally started showing 

around the beginning of October. Prashant 

started participating more and more verbally. 

Given an opportunity to read, he almost always 

raised his hand and fluently read the text. But in 

reality, ƘŜ ǿŀǎƴΩǘ ǊŜŀŘƛƴƎΦ Lƴ ŦŀŎǘ it was his 

reading like behavior. Chances are that he had 

guessed words from context or from discussions 

around the text. However by the end of February, Prashant started reading fluently and 

writing stories on his own. He began to enjoy reading and writing. His reading skill may be 

assessed by any tool but he learnt many other things that cannot be assessed. Not only 

Prashant, there are many more children who started reading and writing during this project.  

 

How did it happen? How did these young children learn to read? No single research will 

ever be able to tell us exactly what to do for a given child on a given day. What research 

can tell us, and what teachers are hungry to know, is what the evidence shows will work 
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most often with most children as well as what will help specific groups of children. To 

integrate research-based instructional practices into daily teaching, we need to 

understand the following: 

Reading means what? 

Reading is a process which is about deciphering script to understand meaning which 

means reading does not developed biologically as language development (speaking). If 

reading is a process so, “How do the young children learn to read’ and what is the best 

way of teaching reading. Whether reading instructions should be ‘meaning based’ or 

‘drill based’. “Meaning making” is the main goal of the process of reading, and the drills, 

when also meaningful, help this process to an extent. Thus, it becomes more important 

to try and understand the processes of learning to reading that apply by children in early 

grades.     

Than a proper balance between meaning and phonic in the instruction is necessary: 

In recent years, most educators and researcher have come to advocate a balanced 

approach to early reading instruction, promising attention to basic skills and exposure to 

rich literature and comprehension.  

Young Children in first-grade need to get instructions which provides explicit & implicit 

instruction and practice with sound structures and comprehension. Throughout this 

study comprehensive well-sequenced phonics instruction early in grades has shown to 

reduce the incidence of reading difficulty even as it accelerates the growth of the class 

as a whole.  

Discussion (Baatchit) 
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Children of class I and II come with the knowledge of their mother tongue. They are also 

aware of when and how to use the language. Besides, they are capable of making 

sentences using their own vocabulary depending on the situation and requirement with 

great ease. Not only can they use their mother tongue, they are also aware of the rules 

of language. However, they cannot define the rules in a formal way. Children gain this 

knowledge of language through their experiences and interactions with the elders. Thus, 

their oracy skills are developed on their own through these experiences and 

interactions. Initially children talk in their common dialect. It may be a bit difficult for 

the teacher to understand them at this stage. However, it is important that the teacher 

gives due respect to their dialect.  

This ability of the children to think and put forth their opinion also goes a long way in 

helping the children to develop their reading and writing skills. Children also have new 

experiences while using language in different situations. These experiences further 

develop their oracy skills. If the teachers encourage the children to link their own 

personal experiences with the language, children are able to understand the story 

better. This increases their interest in reading.  

Story 

In the initial days, if stories are read out to the children, it becomes easy to attract them 

towards reading and writing. Listening to stories has great benefits. It helps the children 

in understanding the characters, the plot, incidents and the theme of the story easily. 

Reading out stories form the book also introduces the children to written text. Besides, 

daily repetition of reading out stories from the book also helps the children to 

understand the nuances of reading. A child is better able to grasp that reading does not 

mean reading alone, it also means understanding what is read. This develops their 
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comprehension abilities. In the beginning it is difficult for the children to understand the 

written text and pictures. But gradually as they keep observing the reading of their 

elders and teachers, they become aware of the use of language. This helps the children 

in reading through recognition of letters as well as decoding. .  Story telling with books 

was the obvious way to introduced  children with books and understand how books 

handled. This exposure to print is critical to children who are unfamiliar with books.  

Watching an adult handle books, turn pages, look at pictures helps children learn about 

different aspects of books and texts.  Listening words and sentences being read out with 

clear pronunciation and seeing the words and sentences in text enables children to 

begin to write standard language.    

 

Phonological awareness 

Phonological awareness means the ability to recognize and manipulate sounds. What is 

required is the ability to recognize the sounds orally first and then from the written text 

later. This ability is termed as phonological awareness. Children are aware of these 

sounds naturally. Had it not been so, they would not have been able to speak or 

understand language. To learn reading, it is important for a child to understand the 

sounds and how words are formed through the use of these sounds. Sounds are 

combined to form words, and words are combined to form sentences. This knowledge is 

very important for a child to learn reading at a faster pace. Thus it is important to have 

activities related to sound followed by activities related to letter recognition on a daily 

basis in class. 

Phonic Drills (Letter-word games): 
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It is important to recognize that every sound has a corresponding symbol in order to 

learn reading and writing. A proper understanding of sounds and their symbols help the 

children in recognizing the word quickly. Thus, it is essential that at least one of the 

letter recognition games must be taken up in the class every day. Games with letters 

and words are an easy way to build basic decoding skills and helping children connect 

sounds to symbols.  There are many games that can be played orally and with letter, 

story cards and alphabet charts.  Once introduced, such games can be played by 

children themselves. Decoding or learning to automatically decipher sound-symbol units 

are extremely important components of learning to read and of gaining the confidence 

and the capability to deal with known and unknown texts.   

 

Vocabulary 

The knowledge of letters is important to be able to write words. But the value of a word 

is its meaning. Only when we use a word, does it become a part of our experience. 

Knowledge of more words is helpful in developing reading skills and greater 

comprehension. In order to develop vocabulary in children, various activities related to 

word building and word usage should be done in class. Conduct one activity in class out 

of the ones given.  

Writing 

At a younger age, an important pre writing activity of the children is to express their 

thoughts using paper and pencil. Children write in such a way initially that it becomes 

difficult to understand. But when a teacher instructs saying “Make whatever you feel 
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like” followed by their question “What have you made”, it encourages the children to 

think about their scribbling and put it in their own words. 

Writing does not mean to develop expertise in using letters to form words and words to 

form sentences, but it truly means the ability to think and then logically put your 

thought into words. Many times children are unable to understand that writing is simply 

putting down their ideas onto paper. In this process, ability to form words and 

sentences plays an important role. That is why from the first day itself, children should 

be asked to draw or write whatever comes to their mind after story session. Even if 

children scribble, this activity proves to be very important for children to be able to 

express themselves. Along with it, it helps develop their writing abilities.  

 , putting a finger under each word that is read, helps children to connect 

sound of the word with what the word looks like while also connecting to the 

overall context of the story.  In the phonetic struc ture of most Indian 

languages, the sound -symbol link is consistent across words.  

It is best if the child and the teacher have copies of the same book and go 

through it together.  It is very natural for children to want to be like the 

teacher and do what s he does. So, it is not uncommon to see children doing 

òpretendó reading.  This is an important first step towards actual reading.   

  

 Discussions and chats : Facilitating discussions and conversations  by children 

about stories that have been told or heard h elps to link the text/story with real 

life and with their first hand experience.  òTalkó is not easy.  Often it is easier to 

talk òató children rather than enabling them to talk òtoó each other.  The 

scaffolding of talking activities needs thought. Opportu nities to express orally 

need to be designed so that all children can participate in turn.  Regular 

occasions for talking and sharing thoughts leads to strengthening of 

childrenõs comprehension and understanding.   

 

 Drawing and scribbling :  From an early a ge, encouraging children to 

independently express themselves by putting pencil to paper helps to create 

pre -writing skills.  At first, children will create shapes and figures that may not 

be easily recognizable. But a simple step of asking a child òwhat is thisó helps 
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him or her to think and to articulate.  The adult can simply write down 

whatever the child says next to the drawing.  Over a period of time, the 

drawings become more recognizable and more linked to the story that has 

been heard or read.  Simil arly, as children get familiar with print and narrative, 

òpretendó writing begins to appear near the drawings.  The important thing is 

that each childõs expression should be his or her own and not copied and 

that each drawing is accompanied by some discuss ion between the child 

and the adult about what this is.  

 

 Decoding : Libraries and reading corners - access to books :  For sustaining an 

interest in books, it is critical to ensure easy access to a wide variety of well 

illustrated, age appropriate books and reading materials that children can 

easily and freely look at any time.  The drawings of young children change 

significantly as they are exposed to more and more books.  Therefore books 

with different formats, story lines, events, plots, characters and illustrations 

help children to explore the world of books. Class libraries or òreading 

cornersó which cater to children of a particular age group are better for 

young children than a school library.  Frequent and planned arrival of new 

books into the class keeps childrenõs anticipation and expectations high.   
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These questions tested if the child knew how to use a book.The grading was as 

follows:  

 If the 

child answered 

correctly, he/she 

was marked at the 

highest level 

 If the 

child provided an 

incorrect answer 

he/she was marked 

at the mid-level 

 If the 

child did not answer 

at all he/she was 

marked at the 

lowest level 

 

 

 

 

ü At end line level, all but one concept has 

almost all children at correct response 

ü Word by word matching only saw a jump in 

learning competency between midline and 

end line level 

ü The significant change can be explained by a 

strong jump in std. 1 performance from 

midline to end line. While at midline, only 54 

percent could correctly attempt word by word 

matching, at end line 78 percent could. In the 

same period the jump for std. 2 was only from 

79 percent to 83 percent. 
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